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Student-Athlete Support Services
Welcome to the Student-Athlete Support Services Mentor Program

This Mentor manual has been developed by the Purdue University Student-Athlete Support Services Office to acquaint you with the important aspects of Mentoring as well as with the policies and procedures of our Mentoring program.  It is our goal to familiarize you with some of the skills which you will need to fulfill the responsibilities you will have as a member of our Mentor staff.  We are excited that you have joined us in our efforts to provide professional and high quality academic support to our student-athletes at Purdue University.

Your job as a Mentor carries with it a great amount of responsibility and challenge.  Our student-athletes run the full range in terms of ability, motivation, and backgrounds.  As a Mentor, you must be an academic role model for the student-athletes you will be assisting.  Your skills as a tutor will greatly benefit the student-athletes who will be coming to you for assistance.  You will be the primary link between the Athletic Academic Counselor and the student-athlete.  We will work together to develop an atmosphere that is conducive to learning and personal growth for all student-athletes in our program.

It is our pleasure to welcome you to our program.  We hope to make use of this manual and your special talents to make this experience a rewarding one.
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Tutor/Mentor Coordinator 

The Mentoring Program

A mentoring relationship is designed to facilitate both the personal and academic development of the student-athlete.  Mentoring, viewed as mature advisement, is seen as an ongoing process that provides the student-athlete with a significant and trusted guide or consultant to assist them in achieving maximum benefits from the higher education experience.  Mentoring encompases the roles of consultant, referral agent, teacher, counselor, administrator, researcher, evaluator, and liaison with other people and services of the institution.  More significantly, the mentor is a significant and concerned person who effectively facilitates self-responsibility, self-directedness, and developmental task achievement in student athletes.

The overall goal of the Athletic Mentoring Program at Purdue University is to teach each student-athlete assigned a mentor effective study skills, time management, and the drive to follow through on responsibilities in order to reach their individual academic goals as a student-athlete.

Mentor Policies

Professionalism

Mentors must conduct themselves in a professional manner in all aspects of their relationship with the student-athletes.  Mentors must be on time and prepared for all sessions with each assigned student-athlete.  It is expected that all mentors return phone calls of student-athletes and give proper notification when they need to cancel appointments.  

As a Mentor, you will be exposed to confidential information regarding the student-athlete’s progress or academic standing in his/her courses, as well as personal information.  It is very important that as a Mentor you do not provide the information to anyone outside the Athletic Department.  Any breach of confidentiality will result in immediate dismissal from the Mentoring staff.  Also, if you are exposed to personal information you feel needs to be addressed to ensure the safety of the student-athlete, please present the information to Brian Inniger at 765-494-7888.  

If at any time during the Mentor experience you do not feel comfortable with the relationship please inform Brian Inniger of your concerns.

Honesty

All student-athletes must adhere to the National Collegiate Athletic Association (NCAA) 

regulations in order to participate in athletics at Purdue University.  We require all Mentors to sign an academic honesty statement at the beginning of each semester to make sure that every Mentor understands the implications of the NCAA regulations.
Reporting Academic Dishonesty

Any observation of academic dishonesty by Purdue student-athletes needs to be reported to Brian Inniger at 765-494-7888.  Should the Athletic Department find that credible evidence has been presented to support the observation or accusation of academic dishonesty, each individual report will be addressed accordingly.

Mentor Program Rules and Regulations

· [image: image3.wmf]If a student-athlete is scheduled to meet with his designated Mentor he is expected to arrive on time for Mentor sessions and bring all necessary textbooks, notebooks, writing instruments, assignments, or any additional material needed.

· In order to be prepared for scheduled Mentor sessions the student-athlete is expected to attend all required class sessions and take notes on all material presented. The student-athlete is also expected to be prepared for each session.  The role of the Mentor is to work with the student-athlete, not re-teach the course material.

· The student-athlete is also required to attend all assigned Mentor sessions.  If the student-athlete is unable to attend a scheduled session he/she is expected to contact the Mentor or Brian Inniger at 765-494-7888.

· All student-athletes involved in the Mentor program are expected to cooperate with all recommendations regarding study methods and practices.  Feedback on the Mentor relationship is required of Mentors and encouraged from each student-athlete.

Hiring Procedure


Students and professionals interested in becoming academic Mentors are required to meet with the Mentor Coordinator to complete a Mentor information Form that allows the staff to gather information and examine the candidates qualifications, experience, and availability.  The Mentor must submit a transcript and the name and contact information of an academic reference.  


The hiring process is not complete until the Mentor has completed the Mentor training session.  All Mentors will receive training conducted by the Mentor Coordinator Graduate Assistant.  Once the decision to hire a tutor is made, the tutor is directed to the Athletic Department Business Office to complete all necessary paperwork.

Mentors may not work for Intercollegiate Athletics until all phases of the hiring process are complete.   
This includes:

· Pre-Hire Interview

· Complete Mentor Information Form

· Submit transcript and name/contact information for academic reference.

· Mentor training that includes NCAA Compliance information.

Mentor Training

All Mentors receive training conducted by the Mentor Coordinator or Mentor Coordinator Graduate Assistant.  MENTORS MAY NOT WORK WITH STUDENT-ATHLETES UNTIL THEY HAVE ATTENDED A MENTOR TRAINING SESSION.

Mentors will not be paid for any work with student-athletes performed prior to the training session.  The topics covered in the training session will include payroll/timesheet information, policies and procedures, Mentoring techniques, and NCAA compliance guidelines that impact mentoring.

Location of Mentoring


Mentors will meet with student-athletes at the Intercollegiate Athletics Facility (IAF) or in the football wing of the Mollenkopf Athletic Facility.  In such cases where mentoring needs to occur at a different campus site, prior approval must be obtained from Brian Inniger, Mentor Coordinator.

Payroll and Timesheets

Each week all Mentors need to complete Mentor Session Report Forms in order to get paid.  If a Mentor does not complete all Session Report Forms on time, the Mentor will not get paid in a timely manner due to creating additional paperwork for our staff.

NCAA Guidelines


As an employee of Purdue University who works closely with members of our Athletic Department, you need to be aware of the limitations and guidelines regarding your interaction with Purdue University student-athletes.  Failure to follow set policies and procedures could result in a student-athlete losing his/her athletic aid along with his/her eligibility and severe sanctions for the University.  This will also result in the termination of your appointment with the Mentor Program at Purdue University.  The guidelines are addressed as a mandatory component of our Mentor Program.

1. Under NO circumstances should a Mentor speak with a student-athlete’s instructor.  Please check with the Mentor Program staff or Athletic Academic Support Services Advisor if you or a student-athlete is unclear about an assignment.  If it is determined that additional information is needed from the Instructor, the Mentor staff will make the appropriate contact.  Our general policy is that it is the student-athletes privilege and responsibility to contact his/her Instructor to clarify assignments.

2. A Mentor is expected to contact the Athletic Academic Support Services Advisor if he/she suspects that a student-athlete is not attending class regularly, engaging in academic dishonesty, or experiencing unusual stress or difficulty in or out of the classroom.  Failure to do this could cause the student-athlete to become ineligible or be expelled/suspended from Purdue University.

3. Unethical behavior will not be tolerated.  This includes writing papers, taking tests, completing assignments etc.  A Mentor who is suspected of academic dishonesty will be suspended until the Athletic Department staff can conduct an investigation.  The incident will also be reported to the Office of the Dean of Students.  That office will determine disciplinary action.

4. The Mentor is to maintain confidentiality in all areas regarding student-athletes.  A student-athlete’s academic concerns may be discussed with that student-athlete and the Academic Support Services Advisor only.  Do not discuss the student-athlete’s academic concerns with other student-athletes, faculty, members of the media, or anyone else.  Doing this is in violation of the student-athletes right to privacy under the Buckley Amendment.  In addition to academic concerns, Mentors may find themselves exposed to information such as disciplinary matters, injuries, and personal problems.  All information must be treated with the greatest confidentiality and sensitivity.
5. Responsibility for academic success or failure rests with the student-athlete.  A Mentor is not expected to “save” the student-athlete.  You will never be evaluated based on the final grade a student-athlete receives.  You are responsible for assisting the student-athletes the best you can.  You are not responsible for his/her performance.

6. Dependent student-athlete/Mentor relationships are actively discouraged.  It is the Mentor’s responsibility to encourage the student-athlete to learn to help him/herself.  Friendships can develop between the student-athlete and the tutor but should not get in the way of “working time.”

Evaluations, Release, and Dismissal


Mentors may be terminated for any of the following reasons:

1. Failure to maintain Mentor/student-athlete confidentiality.

2. Failure to uphold the general duties of a Mentor as outlined in this manual.

3. Failure to keep Mentor appointments.

4. Deficient academic skills.

5. Falsification of Mentor Session Report forms.

6. Disruptive behavior that calls unfavorable attention to the Mentor as a representative of the Purdue University Athletic Academic Support Services Department.

7. Failure to follow the rules and policies established by Intercollegiate Athletics regarding academic ethical conduct by Mentors.

Academic Fraud-Reminder for Mentors

Academic Fraud: If you know of a student-athlete who is submitting work that is not his or her own, or is submitting test or examination materials that are not his or her own, it is your responsibility as a staff member of Purdue University Intercollegiate Athletics to report this activity to the appropriate departmental academic authority.

Ethics
A Mentor should NEVER do the following:

· Prepare the student-athlete’s work for him/her.

· Sit at the computer keyboard during a Mentor session (the student-athlete is required to do all the typing).

· Allow the student-athlete to wander the building during study hall.

· Allow the student-athlete to interrupt another study session.

· Sit and watch the student-athlete engage in non-academic activity during study hall.

· End a Mentor session early because the student-athlete says that he/she has nothing to do.

Mentoring Do’s

1. Be on time for all Mentor Sessions. Show respect for the student-athlete by being prepared and beginning each session promptly.  If you are going to be late, or are unable to keep your appointment, call the student-athlete or the Mentor Coordinator Brian Inniger at 765-494-7888.

2. Be friendly and courteous towards the student-athlete.  Learn the correct pronunciation of your students’ names and meet them at the ore-determined location in the IAF or Mollenkopf.

3. Create an environment for learning by being open with the student-athlete and ncouraging him/her to be open with you.

4. Focus your attention on the student-athlete and encourage him/her to actively participate in a joint exploration of the subject matter.

5. Begin the Mentor session at the student-athlete’s level of understanding and move step-by-step into new information.

6. Give the student-athlete positive reinforcement when appropriate.  Be honest and sincere when you praise a student-athlete’s efforts and accomplishments.

7. The Mentor session should focus on learning how to learn rather than simply arriving at a correct answer.  Your goal is to help the student-athlete become an independent learner.  This is achieved when the student-athlete understands the learning process and problem solving techniques.
8. As final advice----Be patient and understanding!  Progress takes time.
Mentoring Don’ts

1. The most important information we can provide is, Do not do any work for the student-athlete.  As a Mentor, you are to act as a guide or a coach, and participate indirectly while leading the student towards becoming an independent learner.

2. Don’t try to take the place of the Instructor.  The Mentor role should supplement the instructional program.

3. Don’t lecture to the student-athlete.  You should engage the student-athlete in your explanation of the subject matter by summarizing or reflecting on what you have discussed.  The student-athlete should be an active participant in the Mentor session.  

4. Don’t assume the role of the Athletics Academic Support Services Advisor as well as Mentor.  If the student-athlete is having personal problems or is unsure about whether to stay in a class or drop it, inform the student-athletes advisor.  Do not try and solve the problem.  Always inform the student-athlete to discuss all issues with his/her Support Services Advisor.

5. Don’t focus on mistakes.  Point out that we all make mistakes when we are learning, it’s part of the process.

6. Do not make contact with the student-athletes TA or Instructor.

7. Don’t give up.

General Categories of Mentoring

1. Plagiarism:  Plagiarism encompasses a number of different practices in which a student submits work as if it were his or her own, when it is not.  This form of academic fraud includes, but is not limited to the following:

· The failure to properly cite sources.  This includes passing off a quotation as one’s own writing, or directly copying any of the work from one text into a student’s paper.

· Submission of a purchased paper or paper downloaded from the Internet.

· Submission of work directly copied from another (with or without consent).

· Work in which the material from other sources is paraphrased, but retains the structure, arguments, and/or unique ideas of the original author.

· Use of a particularly apt phrase from another author’s work without both quotations and citation.

To avoid plagiarism, sources must always be documented when they do not represent the writer’s own thoughts and/or assertions.

2. Illegitimate Collaboration:  Illegitimate collaboration involves a student-athlete receiving excessive assistance from another student, tutor, parent, or other individual.  Illegitimate collaboration occurs when assistance contributes to the student’s work in a way that the work no longer represents the student’s efforts, is beyond the level the student is capable of doing, and which is no longer the sole intellectual property of the student.

Legitimate assistance occurs when another student, parent, or Mentor points out areas of weaknesses in a student-athletes work and the student working on the paper makes what he/she believes to be the appropriate changes.

To avoid illegitimate assistance, make certain that after writing weaknesses have been identified, any changes in the work being submitted have been made solely by the student-athlete.

3. Use of a paper from one class for another class:  While a paper from one class is the intellectual property of the student-athlete, Purdue University expects that students will submit new, original work for evaluation in each class.  As a result, using the research, or substantial portions of the paper from one class for another is considered a violation of University academic integrity.

Sources:

Michigan State University, Student-Athlete Support SERVICES On-Line Tutorial Training Manual.

University of Southern California, Student-Athlete Academic Services, 2002 Tutor/Learning Assistant Training Manual.
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Compliance with NCAA and Big Ten Regulations

The Purdue University Division of Intercollegiate Athletics is responsible for anything you do related to Purdue’s prospects and currently enrolled student-athletes.  NCAA regulations places strict limits on the role you as a Mentor may take with regard to Purdue’s student-athletes.  Penalties for breaking NCAA and Big Ten rules, whether accidently or intentionally are severe.  Any infractions, no matter how minor it may seem, will jeopardize a student-athlete’s eligibility and possibly the opportunity to compete for Purdue as a student-athlete.  In addition, by breaking rules you will expose Purdue to NCAA sanctions which will cause you to be terminated from the Purdue Mentor program.  Please refer all questions to any member of the athletics student services staff.  We are here to help you succeed as an athletics Mentor, but we all must follow all NCAA and Big Ten rules and regulations.  Ask before you act!!!
Compliance is everyone’s obligation.  Loyalty to one’s co-workers, student-athletes, or athletics boosters cannot take precedence over loyalty to Purdue University and its commitment to comply with NCAA and Big Ten regulations.  Therefore, Mentors have an obligation to report any alleged, rumored, or suspected violations to the Assistant Athletics Director for Student Services and the Mentor Coordinator.
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NCAA Rules and Regulations  




 

NCAA Bylaw 16.02.3 – Extra Benefit

An extra benefit is any special arrangement by an institutional employee or a representative of the institutions athletic interest to provide a student-athlete or the student-athlete’s relative or friends a benefit not expressly authorized by NCAA legislation.  Receipt of a benefit by student-athletes or their relatives or friends is not a violation of NCAA legislation if it is demonstrated that the same benefit is generally available to the institution’s students or their relatives or friends or to a particular segment of the student body determined on a basis unrelated to athletic ability.

As a Mentor you are NOT allowed to:

· Provide student-athletes with course supplies (ie., calculators, art supplies).

· Provide student-athletes with any type of extra benefit, including but not limited to; 

Money

Tickets to sporting events, collegiate or professional

Meals

Transportation

Clothing

Discounts on any merchandise or services

Complete homework or coursework for a student-athlete

Type or write a paper / assignment for a student-athlete

Take an exam for a student-athlete

Fax information for a student-athlete

Mentor without Academic Support Services Advisor/ Mentor Coordinator consent

Student-Athlete Academic Support Services Directory

Intercollegiate Athletic Facility

Purdue University

Ed Howat

Associate Athletic Director for 
Compliance and Academic Services

765-494-6069

eghowat@purdue.edu
Michele Brost

Administrative Assistant

765-494-9752
mwbrost@purdue.edu
Tanya Foster                                                                             
Track & Field, Soccer, Softball
Academic Support Services Advisor

Life Skills Coordinator

765-494-9324

Tanya@purdue.edu
Mallori Walker


Women’s Basketball, Baseball, 
Volleyball, M. Tennis


Academic Support Services Advisor

765-494-1320

mrwalker@purdue.edu
Mark Shook                                                                                 Football

Academic Support Services Advisor

765-494-8381

mshook@purdue.edu
Seth Schwartz

Football

Academic Support Services Advisor

765-494-3234
schwartzs@purdue.edu
Brian Inniger       


     
Academic Support Services Advisor Men’s Basketball
Tutorial/Mentor Coordinator

765-494-7888

innigerb@purudue.edu
Nicole McKinney                                  
Wrestling, W. Tennis, M &W Golf, 
M. Swimming, W. Swimming
Academic Support Services Advisor

765-494-4996
nicolerm@purdue.edu 

Tiffany Britten

Graduate Assistant

765-494-5479

britten@purdue.edu
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Resources Available on Campus

Library

General Information

765-494-2831

Academic Success Center

765-494-5569

Adaptive Programs

765-494-1247

Horizons

765-494-7094
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Rights of Student-Athletes with Learning Disabilities

· Section 504 of the Rehabilitation Act of 1973

“No qualified handicapped person shall, solely on the basis of handicap, be excluded from participation in, be denied the benefits of, or otherwise be subjected to discrimination under any program which receives or benefits from Federal financial assistance.”

· Americans with Disabilities Act (ADA),  July 1990

“The ADA was passed to end discrimination against individuals with disabilities.  It applies to areas of employment, public entities (including public education facilities), and public accommodations (including private education facilities).”

A “person with a disability” is anyone with a physical or mental impairment that substantially limits one or more major life activities.  A person is considered to be a person with a disability if he/she has a disability, has a record of a disability, and is regarded as having a disability.

· College/University Responsibility

“If a student is diagnosed with a disability, they have rights under the law to receive services in college to help them with their education.  Institutions do not have to waive specific courses or academic requirements considered essential to a particular program or degree.  Rather, the law mandates that they modify requirements so that they do not discriminate against individuals on the basis of disability.”

Providing services for a person with a disability should always be done within the framework that the student is a person first and then a person with a disability.  People providing services have an opportunity to learn from the student about his or her life.  The student with a disability may offer new and creative ways of thinking.

Learning Disabilities

Definition:  “A learning disability is a generic term that refers to a heterogeneous group of disorders manifested by significant difficulties in the acquisition and use of listening, speaking, reading, writing, reasoning or mathematical abilities.  These disorders are intrinsic to the individual, presumed to be due to central nervous system dysfunction, and may occur across the lifespan.”  (Brinckerhoff, Shaw & McGuire, 1993, p.71.)

A Learning Disability is NOT:   due to inadequate opportunity to learn or to significant physical or emotional disorders.

A Learning Disability is:  due to a deficit in processing that is the result of neurological and/or biological factors.

Diagnosis

A learning disability may be present if there is a significant difficulty in a specified skill area relative to other areas of learning ( ie., written expression, basic reading, oral expression, listening, reasoning, and math skills).  This helps to identify persons with learning disabilities and to eliminate students with low cognitive ability.  It is important to verify that the learning disability is intrinsic to the individual (a deficit in information processing) and due to a central nervous system dysfunction.  This can be achieved by comparing measures of ability to measures of achievement and looking for discrepancy.  Other explanations of school difficulty must also be ruled out such as emotional difficulty, low motivation, substance abuse, health issues, and poor schooling environment (Brinckerhoff, Shaw & McGuire, 1993).

There are many kinds of learning disabilities.  Subgroups of learning disabilities might be oral language disorders, basic reading disorders, written language disorders, and arithmetic calculation disorders.  Some of these subgroups have smaller subtypes.  For example, oral language disorders are subdivided further into receptive (listening) and expressive (speaking) language disorders (Lyon & Flyn, 1991, p. 59).

Dyslexia is the most common form of learning disability.  The term “dyslexia signifies difficulty in the use of written words, how they are identified, what they mean, how they are used, how they are pronounced, how they are spelled, and how they are written” (Westman, 1990, pg. 494).

“Many college students with learning disabilities are intelligent, talented, and capable.  Typically, they have developed a variety of strategies for compensating for their learning disabilities.  The degree of severity of the disability varies from individual to individual as does the ways in which the Learning Disability is manifested” (Brinckerhoff, 1991).

Manifestations of Learning Disabilities

1. Reading Skills

· Slow reading rate and/or difficulty in modifying reading rate in accordance with material’s level of difficulty.

· Uneven comprehension and retention of material read.

· Difficulty identifying important points and themes.

· Incomplete mastery of phonics, confusion of similar words, difficulty integrating new vocabulary.

· Skip words or lines of printed material.

· Difficulty reading for long periods of time.

2. Written Language Skills

· Difficulty planning a topic and organizing thoughts on paper.

· Difficulty with sentence structure (ie., incomplete sentences, run-ons, poor use of grammar, missing inflectional endings).

· Frequent spelling errors (ie., omissions, substitutions, transpositions), especially in  specialized and foreign vocabulary.

· Difficulty effectively proofreading written work and making revisions.

· Compositions are often limited in length.

· Slow written production.

· Poor penmanship (poorly formed letters, incorrect use of capitalization, trouble with spacing, overly large handwriting).

· Inability to copy correctly from a book or the blackboard.

3. Oral Language Skills

· Inability to concentrate on and to comprehend spoken language when presented rapidly.

· Difficulty in orally expressing concepts that they seem to understand.

· Difficulty speaking grammatically correct English.

· Difficulty following or having a conversation about an unfamiliar idea.

· Trouble telling a story in the proper sequence.

· Difficulty following oral or written directions.

4. Mathematical Skills

· Incomplete mastery of basic facts (ie., mathematical tables).

· Reverse numbers (ie., 123 to 321 or 231).

· Confuses operational symbols, especially + and x.

· Copies problems incorrectly from one line to another.

· Difficulty recalling the sequence of operational concepts.

· Difficulty comprehending word problems.

· Difficulty understanding key concepts and applications to aid problem solving.

5. Organizational and Study Skills

· Difficulty with organizational skills.

· Time-management difficulties.

· Slow to start and to complete tasks.

· Repeated inability, on a day-to-day basis, to recall what has been taught.

· Lack of overall organization in taking notes.

· Difficulty interpreting charts and graphs.

· Inefficient use of library and reference materials.

· Difficulty preparing for and taking tests.

6. Attention and Concentration

· Trouble focusing and sustaining attention on academic tasks.

· Fluctuating attention span during lectures.

· Easily distractible by outside stimuli.

· Difficulty juggling multiple tasks demands and overloads quickly.

· Hyperactivity and excessive movements may accompany the inability to focus attention.

7. Social Skills

· Some adults with learning disabilities have social skills problems due to their inconsistent perceptual abilities.  These individuals may be unable to detect the difference between sincere and sarcastic comments or be unable to recognize othe subtle changes in tone of voice for the same reason that a person with a visual perceptual problem may have trouble discriminating between the letters “b” and “d.”  Difficulties in interpreting nonverbal messages may result in lowered self-esteem and may cause some adults with learning disabilities to have trouble meeting people or working cooperatively with others.

(Brinckerhoff, 1991)

Education and Self-Advocacy

Education

Educating student-athletes about their learning style is one of the most important tasks of the Athletic Department Mentor.  Begin by having a conversation about what the student-athlete knows about his/her own disability.  Listen for details on how the disability affects their overall learning capabilities.

· If the student-athlete presents AD/HD ask what symptoms are most difficult.

· If the student-athlete has a learning disability ask what type of learning disability they have and how it has impacted their learning.

· Ask the student-athlete how much they know about the learning disability they have.

· How much does the learning disability impact the student-athletes social life and/or family?

· What has the student-athlete done to cope with the situation?

· If the student-athlete has recently found out about his/her learning disability or is eager to find out additional information about symptoms, and/or treatment, it would be good for the Mentor to help the student-athlete find books or articles on their diagnosis.

http://www.ldpride.net
http://www.dyslexia.com/index.htm
http://www.chadd.org/
http://www.about.com
http://www.medbroadcast.com
Organizations

AHEAD (Association on Higher Education and Disability)

617-287-3880

www.287-3880
CHADD (Children and Adults with Attention Deficit/Hyperactivity Disorder)

301-306-7070 or 1-800-233-4050

www.chadd.org
LDA (Learning Disabilities Association of America)

412-341-1515

www.ldanatl.org
Self-Advocacy

“Students at the postsecondary level must rely heavily on self-advocacy to obtain appropriate programs and services.  Students must identify themselves to the appropriate office at the college or university in order to be considered eligible for accommodations.  After establishing such eligibility, the student-athlete should work closely with this office to determine what programs, services and accommodations the student may need” (Bramer, 1996).

Student-athletes may want to approach their professors at the beginning of each semester in order to discuss their learning styles and requested accommodations.

Nine Guidelines for Approaching College Professors

1. Make an appointment on the first day of class.

2. Be on time for the scheduled appointment.

3. Be prepared to explain your disability and how it affects your classroom learning and studying.

4. Express interest in the class.

5. Be organized.

6. Leave the instructor with a positive impression.

Academic Adjustments

The following is a list of common academic adjustments or accommodations that might be available to student-athletes with a documented diagnosis of AD/HD or learning disability in higher education.  Accommodations are given on a case-by-case basis to each student-athlete with a disability, depending on their need.  For example, two student-athletes may have the same disability (ie., AD/HD), but it may manifest itself in different ways.  One student-athlete may need books on tape; another might not.  One student-athlete might need extended time for tests; another might not.  It is important for student-athletes to know how their disability impacts their learning so that they can advocate for themselves.  These accommodations depend on the severity of the disability and the college course in which the student-athlete is enrolled.

1. Extra time to compete exams/quizzes/papers.

2. An alternative room to limit distractions.

3. Extensions on course assignments.

4. A note taker for class lecture.

5. Tape recording of lectures.

6. Books on tape.

7. Proofreaders to correct grammar & punctuation in assignments and papers.

8. Tests and exams read aloud.

9. Essay rather than multiple choice exams.

10. Oral responses to essay questions.

Learning Styles

It can be helpful to assess the student-athletes learning style so the Mentor can teach and practice study skills that will utilize the student-athletes strengths.  The mentors can do this informally by having the student-athlete fill out a learning assessment.

http://www.ldpride.net/ldpride.htm
Choose learning styles; then interactive learning styles test).  The assessment takes 10-15 minutes and provides a rating of three different learning styles.

http://www.way2go.com/index.cfm
The Learning Channel Preference Checklist (LCPC).
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Time Management and Procrastination

Time Management
Time management is a great tool to combat procrastination.  Once a good time management system has been established, procrastinating naturally decreases.  This is often because student-athletes procrastinate when they have not set aside specific time to complete course work.

· Time management is a crucial task to learn in order to carry out your academic responsibilities.  This technique is one of the main components of the student-athlete Mentor program and one of the first skills presented.  Mentors are encouraged to reinforce the importance of effective time management throughout the semester.  Time management is a tool, once learned, can be a useful toll to utilize later in life.

· Each student-athlete presents different learning levels and styles and therefore a time management system needs to be implemented for every student-athlete involved in the Mentor program.

· The use of a weekly schedule that lays out  each week for the student-athlete is the cornerstone to effective time management.

A weekly schedule should include the following:

1.  Class schedule.

2.  Mentor appointment schedule

3.  Other weekly appointments:  lifting, practice etc.

4.  Meals

5.  Social time

6.  Sleep

· The student-athlete is required to submit all course syllabi and planner to the Mentor during their first session.

· Syllabi are used to plan for all exams, quizzes, papers etc that the student-athlete is required to complete for each course.  Dates of all required work will be added to the weekly schedules in order to adequately prepare for each assignment.

· Small daily tasks and homework assignments not included on the syllabi will pop up on a day to day basis.  The Mentor can assist the student-athlete to continually monitor and add all assignments to their planners.

· Mentors will also assist the student-athlete to include personal daily to-do lists such as making phone calls, paying bills, and running errands in a special place in their planner.  Mentors might also suggest that the student-athlete schedule these activities for a special time each day.  

· Encourage the use of note pads in case they need to write something down so they don’t forget.

Note Taking

· One area that many academically “at-risk” student athletes struggle with is Note Taking.  Each Mentor should review the student-athletes notes in order to make suggestions for organization of notes (such as indenting titles, skipping lines between points, underlining, adding color, and using dates).

· Each Mentor should assist the student-athlete in organizing his/her notes by using a three-hole binder to insert all notes and class handouts in to the binder.  

· Notes need to be well organized.  Notes for a particular subject should be kept separate from other subjects.  Mentors should encourage the student-athlete to write neatly, as well as number and date all pages.

· Use different colors to underline titles and important ideas emphasized by the instructor. 

· Use abbreviations and symbols for commonly used words or phrases.  This will allow the student-athlete to keep up with the lecture being presented and not miss key concepts.

· Listen to the instructors emphasis on key concepts.  

· Review and edit notes after each class.

· Briefly review notes from previous class in order to bring the subject matter back into focus and allow for any questions to be asked before the instructor moves on to a new idea.

· The Mentor should always encourage the student-athlete to ask questions if the course material does not make sense.

Mentor Tips

* If the student-athlete is unable to take notes.

1. Compare notes with a peer.

2. Schedule a note taker through the Athletic Departments Tutorial Coordinator.

3. Ask for a copy of the instructors notes.

4. Record the class sessions utilizing an Athletic Department issued tape recorder.

· Note-Takers and tape recorders are available to all student-athletes.  

The Cornell System of Note-Taking

· Use a three ring binder (one for each course).  On each page draw a vertical line about 2 or 3 inches from the left edge of each piece of paper.  All class notes will be recorded on the right side of the page and after class main points or key words will be identified and recorded on the left side on the line (recall column).

During class:

· Write down all notes in a simple paragraph form.  Make sure notes are clear and concise so that they make sense to the student-athlete when they prepare for exams and quizzes.

· Identify main ideas rather than illustrations.  You want to be able to follow the main points.

· Skip lines to show the end of one idea and the start of another.  Indicate sub-ideas and supporting details with numbers or letters under the major idea.

After class:

· As soon as possible after the lecture, read through your notes, making any necessary changes in order to make the class notes more clear and readable.

· Underline or highlight the words containing the main ideas.

· Write down all key words and phrases in the left column.  This will organize the material in the notebook, and even more importantly, your mind.

· Cover or fold the right hand section of the page and recite out loud the content of the lecture in your own words, using the recall column to help you.

Reading Textbooks

For some student-athletes who struggle academically or present learning disabilities, reading textbooks can be very frustrating.  Some student-athletes who have profound difficulties with reading use textbooks on tape.  Mentors can suggest to the student-athlete that he/she try reading short sections in the textbook and then verbalize or discuss the information out loud with their Mentor.

SQ3R Study System:

Purpose:  To help the student-athlete read efficiently and effectively.

1. Survey:  Get an idea of what the chapter is about and how it’s organized.  Determine the length of the chapter and how long it will take to read.

· Read the title

· Read the introduction

· Read the headings and subheadings.

· Look at maps, charts, and graphs.

· Read the last paragraph or summary.

· Read questions at the end of the chapter.

2. Question:  Formulate questions before reading or during the reading of the text.

· What is the chapter topic?

· What are the major points of the topic?

· Are there any significant terms defined?

3. Read:  When reading, look for the answer to each question and be aware that new questions may be suggested by the reading.

* Highlight important information

* Write in the margins to clarify or highlight important points.

4. Recite:  Stop after each section and try to answer each question without looking.  When unable to answer, look back at the section and try to recite again from memory.  Reading out loud may be helpful.  Do this after each section.

5. Review:  After reading the entire assignment, review helps to solidify the 

information.

· Try to answer all questions on each subject heading.

· Review reading notes

· Review lecture notes

· Make a note of which headings need extra study.

Visual Study Strategies

1. Take notes in class

2. Use pictures, charts, maps,, and graphs- These are called visual organizers and are invaluable for a visual learner.

3. Make study notes and outline or diagram course information.

4. Color Code – Use colored pens and highlighters to organize lecture notes and textbooks readings.  Colored index cards may also be helpful when studying for a test.  The colrs can give cues to the information.

5. Study in a quiet place where competing visual stimuli is at a minimum.  

6. Visualize information in order to aid memorization.  

a. Rooms in a house – use the terms or words to be studied and place them in rooms of a house.  This is a visual exercise where you picture several rooms in a house, each containing part of the information to be memorized.

b. Word Picture association -  this can be useful with vocabulary words and terms.  Try and make pictures from the vocabulary words.  Drawing the picture might be useful.

c. Time lines -  plot information on a time line when it is chronological.

7. Flash Cards/Note Cards -  Flash cards can be made from index cards by writing a term on the front and definitions and/or illustrations on back.  Note cards can be color coded for added effect.  For example, when studying for psychology, all definitions from the chapter on learning can be yellow and all note cards from the chapter on memory can be green.

McEwan  (1997) & Miller (1998).

Kinesthetic Study Strategies

(Hands on learners)

1. Interactive courses -  Find out from other students which professors make their course more interactive and vary the activities in the course instead of lecture only courses.

2. Group study – Study in groups, discuss material with others, try and make up practical examples based on the material, teach the material to others.

3. Make study active – Reading instructions might be difficult.  Try and paraphrase instructions and speak out loud.  Talk to others about projects and assignments.

4. Observe – Kinesthetic learners learn best by watching someone else perform an activity rather than reading about how to perform an activity.

5. Braeks – Take frequent movement breaks during study time.  If possible, move while studying.  Add a physical activity like pacing, rewriting, or typing notes to make learning kinesthetic.  Walk while listening to books on tape.

6. If helpful, listen to music while studying.

McEwan (1997) 

Auditory Study Strategies

1. Participate in class discussions and/or debates.

2. If given a choice, make presentations and/or speeches.

3. With permission, use a tape recorder in class instead of taking notes.

4. Verbalize – stating information out loud will be very helpful.  Read or summarize textbooks out loud.  Teaching or describing the information to others will be especially helpful.  Discuss ideas from the textbook and from class lectures with a study group, tutor, or coach.

5. Chunking – remember information by grouping it.  Try remembering by using categories and subcategories.

6. Acronyms – the first letters of each word of the phrase you want to remember makes up a new word.  HOMES stand for Huron, Ontario, Michigan, Erie, Superior (the great lakes).

7. Acrostics – Make up a sentence from the beginning letters of the phrase or sequence that needs to be memorized.  To remember the following divisions in the animal kingdom and their proper sequence: kingdom, phylum, class, order, family, genus, and species, use the beginning letter of each classification: K, P, C, O, F, and S.

McEwan (1997) & Miller (1998).
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Test Preparation

Do you have test anxiety?

Test anxiety is often caused by unpreparedness.  It can manifest itself in many ways:  sweaty palms, accelerated heart rate, headaches, mental blocks, sweating, crying, upset stomach, etc.

There are steps a student-athlete can take to reduce anxiety and become a confident test-taker.  Try the following:

An organized study plan

The student-athlete can use calendars, schedules, or planners.  Do assignments on time and keep up with the homework.  Arrive early for classes and utilize review sessions to help anticipate, process, and comprehend the material.

Daily reviews  10-15 min.

Review lecture notes and reading assignments before and after class.  This will be helpful for the right fram of mind and will move information from short-term to long-term memory.

Weekly reviews 1 hour

The student-athlete should review each subject at least once a week for an hour.  Try to understand the concepts being studied, not just scattered facts.

Exam reviews  

a. Highlight the textbook and refer to the textbook when studying in order to recall important information.

b. Read through all class notes.  Highlight class notes and write corresponding information from the text into your class notes.

c. Rewrite study notes.

d. Study information from class notes and text in ways that sre most helpful (visual, auditory, kinesthetically).

e. On the day of the test, relax an briefly review the notes.

Prepare Mentally, Physically, and Emotionally

Mentally

Use study strategies. Go to the test completely prepared.

Physically
Get enough sleep, exercise before the exam, arrive early, and eat prior to exam.

Emotionally
Student-athletes should know moderate test anxiety is normal…  Learn to relax.
Before the test

a. Know what kind of test to expect (essay, short answer, multiple choice, true/false).

b. Know what material will or will not be covered on the test.

c. Use information from lecture notes, handouts, textbooks., videos or any other sources that might be covered on the test.

During the test

a. Preview the test.  Read through the test and know what to expect.

b. Read all instructions carefully.

c. Manage time well. Don’t spend too much time on any one item.

d. Answer the easier questions first. Come back to others at the end.

Sotiriou (1989) & Johnson (1994)

Taking Multiple Choice Exams

1. Always remember that a multiple-choice exam is a recognition exam.  All course material needs to be known well enough to determine which answer is correct.

2. Read the directions carefully.  Fill in all of the required information on the answer sheet.

3. Review answers to make sure you did not make a silly mistake.

4. Preview the exam to determine number of questions and what types of questions are being asked.  Know time limits and pace yourself.  Do not spend to much time on one question.  If you are stuck, skip the question and return if time allows.

5. Read and consider all options even when you think the first option is the correct one.

6. Questions that contain all or nothing words (all, always, never, none, no, impossible) must be approached with caution.

7. Be careful of double negatives.

8. The first time through the test, answer as many questions as possible, marking the questions you are not quite sure about.  Then go back and answer those questions after considering all options.  Finally, go back through your answers one last time.

Heerspink (1999) & Sotirious (1989)

Taking Essay Exams

1. Essay exams are different from multiple choice exams because essay exams are based on recall not recognition. 

2. Use information from lecture notes, handouts, textbooks, videos or any other sources of information that might be covered on the exam.  Do not try to remember all details, but rather establish broader concepts beginning with main ideas and themes.  All student-athletes need to organize the lecture information into main ideas and ideas of support.

3. Pay special attention to sections that the instructor has suggested will be on the exam or quiz.  Emphasize information on study guide if provided by Instructor.  If the student-athlete is not a study guide to review, start by dividing all your notes into concepts.  Consider which topics or concepts seem most important or most likely to appear.

4. When taking the essay exam, read each question very carefully to make sure that you understand what the exam is looking for.

5. Create an outline for your answer and begin with an opening statement and end with a conclusion statement.

6. Monitor your time.
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